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Changing Skills of Dictionary Use
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Abstract. The article aims to investigate the potential atidnaries and ESP (English for Specific Purposes)
students’ preferences, ranging from the use ofttoadl to electronic tools of information.

Studying academic and professional language ingadtensive search for terminology and complexrinédion

in order to efficiently comprehend specialized seaxt well as carry out related vocabulary taske.r€pository
of reference sources is enormous, and it has Imeeeasing with the development of electronic tobierature

on dictionary types and use reveals benefits amavighicks of different types of dictionaries (bilirdu
monolingual, bilingualized, both printed and elenic). According to the data of the studies by aedeers
investigating dictionary use, few bilingual dictaies preferred by learners when carrying out nepend writing
assignments get close in diversity and relevancendnolingual target language dictionaries. Furtleem as
English constantly renews itself to integrate nd@as and new developments, and electronic medigpdeted on
regular basis, students are inclined to refer ttotgate online sources, requiring different seaidlts in comparison
to traditional ones.

This paper is based on the author’'s experienceashtng English for specific purposes as well esatialysis of a
survey, the findings of which demonstrate the sitgleise of reference sources, the problems theyuerer, and

the importance of their active engagement.
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Introduction

Dictionary is a significant source containing natho
words of a language with their meanings, but aléarination
on any field of knowledge. The diversity of dictoies and
other reference sources is enormous and the sthdsrtb
possess certain expertise to make a good choitieeati.
Students of ESP read specialized authentic textthen
target language and engage in tasks contributintheo
comprehension of issues relevant to the subjed. ifvolves
frequent consulting of such reference materialspesialized

encyclopaedias and other reference guides. With the

development of electronic media, the exclusivenafss
traditional printed dictionaries has been lost f&s online
sources have been gaining great popularity amardgsts.
The potential of technologies to provide instarfibrimation
may seem especially rewarding to the student; hewev
the overwhelming immensity of results provided ésponse
to a query when searching for definitions may atggger
frustration. Thus, students need certain skillexamine and
assess the accessed data in order to select rtalgfeamation
from the stored data.

Research aim:to analyze the potential of dictionaries and

ESP students’ preferences, ranging from the ugaditional
to electronic tools of information search.
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Research objectives:

1. to survey researchers’ information on dictionanyety
and use;

2. toinvestigate students’ habits and preferencd&tbnary
use.

Research methods:
1) analysis of studies on dictionary types and use;

2) survey, including a questionnaire, and analysishef
findings.

Dictionaries and the ESP learner or using dictionaies
efficiently

Dictionaries are among the most readily availabliglely

used, and cheapest learning resources (Wright 198&y

are a primary source of lexical information for miesrners
and fulfill a variety of functions: decoding forrmoprehension
(while reading or listening), encoding for prodocti(in

writing, speaking or translating), and also foremmtional

learning of new vocabulary (Scholfield 1987).

Dictionary use has only relatively recently becoawpic

of research interest. Scholfield’s (2002) reseaghgests
that dictionaries are used about equally in thegss of

reading or writing, and sometimes when just stuglygarning.

Spelling and meaning are the information most comigno
looked up, with much valuable information in erdri@.g.

about grammar and collocation) being underexploited



Scholfield (2002) claims that in the reading precekictionary
use competes with various kinds of guessing, arigm®ring
unknown words that come up. There is strong evielémeat
expert readers make good choices about when teadde of
these, do not use the dictionary exclusively, aftenodo
so after making attempts at guessing (Nesi 1998greas
learners tend to overuse dictionaries for comprsioen
purposes in particular, by looking up words unnsagky
(Ranalli 2003).

According to Scholfield (2002), in writing, the dimnary
may be called upon for a wide range of types ajrinftion
besides word meaning. Often a writer retrieves edvior
what they want to express, but needs to check smpect
other than its meaning (e.g. irregular verb termenf or
what a typical object might be), or choose betweeo
words they have retrieved. Dictionary use eithereading
or writing may lead on to learning, and may addilty be
used along with more decontextualised learningesgies.

However, dictionary use is complex. Without propkitls

Nevertheless, bilingual dictionaries are mostlyilesl by
EFL teachers because they help students mairfttranalation
barrier”. Raudaskoski (2002) draws our attentionthe
fact that by concentrating on isolated headwords their
equivalents, these dictionaries keep up the stgtéabit
of relating every new word they learn to their L1.

Scholfield (2002) gives another argument saying ldzners
need to get into the habit ahinking in the target languagie
they will not be efficient comprehenders and uséfsnglish
if they always operate via an extra step of trairglainto
their first language, which the use of bilinguattdinaries
is likely to encourage.

Martin (1998) also points out that such dictionarznly
perpetuate learners' dependence on the nativedgegu

“bilingual dictionaries are more of a hindrance + lzast to
intermediate or advanced students — than a helpetmnd-
language learners”.

Monolingual dictionaries also have their positivepects

the dictionary can be as much of a hindrance ap hefnd their criticism. They are favored by those lmge

(Berwick & Horsfall 1996). In order to be able &®ead this
special book and use it effectively, users neetheskills
— defined by Hartmann and James in their Dictionafry
Lexicography (2002) astlie abilities required to find the
information being sought- and specific training.

The most basic skill for using a dictionary is apbtical
sequencing (Oxford University Press 2006). It neledse
taught and practised. According to Roberts (196fficient
dictionary use implies obtaining the expected itssudn
the one hand, and accomplishing this in the shqutod of
time possible. One has to be aware of the variategjories of
information that can be found in dictionaries, teerall
ordering of these categories, dictionary types,thadpecific
categories of information found in different dictay types.

A short overview of major types of dictionaries

Learners' dictionaries can be classified into twajamtypes —
those that only use the L2 (monolingual dictionsilike the

teachers who feel that monolinguals contain mdgrimation
about the foreign language (L2) than bilingualsug@Reskoski
2002). More importantly, monolinguals present the
information in L2. With their definitions and exatap, they
make every dictionary search a useful experienaaaore
ways than the one perhaps originally intended; dessi
pinpointing the meaning of a headword, the usetsfiout
about its collocations, learns how to paraphraseant
receives several good examples of how to use it in
sentence. In addition, the user learns to thinkZnnstead
of relating every new word he or she comes acimbsstor
her own mother tongue (L1).

Aiming at proficiency in English, some authors (Siield
2002; Sanchez 2005) have no doubt that monolingual
dictionaries should be preferred. Scholfield (200@Jims
that graduation to a good monolingual dictionargdmething
learners should be encouraged to aim at as sodheas
proficiency allows it.

Oxford Advanced Learners Dictionary, the COBUILD Teachers must recognize that definitions provideriglish-
Dictionary, the Longman Dictionary ,Of Contemporary gnglish dictionaries can vary greatly in degreediéficulty.
English and the Cambridge Learner's Dictionary)d an Often, as Lindsay Taylor (2004) mentions, the dkiins

those that make use of the L1 (bilingual or bilialged
dictionaries) (Nation 2003).

A number of studies have been conducted on théivela
importance of monolingual, bilingual or bilinguadid
dictionaries for L2 learners. As different infornoat suggests,
each type of dictionary has its own benefits armdvbacks.

provided in English-English dictionaries are aludtrand
difficult to interpret.

The most serious drawback of monolingual dicticesuof
a foreign language is that the user is often unable
retrieve the word he needs (Bogaards 2005; Wirg0éerl).
Although more and more techniques and tools aragbei

This overview does not cover all the adVantageS ansreated to overcome this prob|ernl in many casasdes

disadvantages of every type of dictionaries, ituf®s on
the main insights provided by the studies conducted

To start with, bilingual dictionaries are praisgdsome EFL

teachers and reviled by others. The most impoadwantage
for bilingual dictionaries is that they are easd®use than
monolingual reference works. Moreover, they proviggant

answers. For these reasons, as Raudaskoski (220@%,s
bilingual dictionaries are the popular choice amsnglents,

especially at the beginner and intermediate levels.
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will need a bilingual access mode in order to getha
words they need (Bogaards 2005).

The bilingualized dictionary can be seen as arnatine
solution to the needs of a learner's dictionary (Ménkler
2001). It is, as Raudaskoski (2002) expresses lyivithe
supposedly happy marriage of the two above-merdione
paradigm$. Being often based on an existing monolingual
learner's dictionary, it contains the L2 definiscmnd examples
of the monolingual dictionary and the easy-to-usk L
equivalents of the bilingual dictionary. The emphas the
entries is on the L2 material, and for this reasbe



equivalents are often called “keys”, as they atkemaids
for understanding than stand-alone translationsthef
headword. The user is supposed to turn to the itefis
and examples first, and if the meaning of the headustill
remains somewhat unclear, the key is there to geovi
clarification and reassurance (Reif 1987). If tilmdualized
dictionary is equipped with an index of all the &aysed,
the user also has handles by which to access the
headwords when in need of an L1-L2 translation.

Bilingualized dictionaries, however, do not escapgcism.
The concept of the key is slightly problematic,tlas key
should be a competent L1 translation, but simutiasky
draws as little attention to itself as possibleeTuser is
likely to skip definitions and examples altogethed only
pick up the instant translation proffered by they ke
(Nakamoto 1995). Furthermore, the index can beeanitshg
to an inexperienced user. Since it contains ongy kys
used in the entries, it is by no means a represeata
sample of the L1, merely displaying the entriestloé
original monolingual dictionary. At worst, the indeould
be used as a misleading and incomplete L1-L2 diatip
(Raudaskoski 2002).

Taking into account the benefits and drawbacks aathe
type of these dictionaries, teachers should reconime
dictionaries which are level-appropriate, and whiabuld
facilitate students' language learning. In doingtkey will
not only be helping their students acquire languigea
practical way, but will also be providing them wilsense
of independence in the learning process (TayloA200

Use of electronic data

The rapid development of electronic tools broughdua
new perspective in applying reference sources. Iiiteznet
has gained popularity, and libraries are no lorgasidered
exclusive repositories of stored information. Tlere,
changing reference works demand changing skillsiexte
in consulting them. Winkler (2001) infers that ezxend
retrieval are no longer determined by the intertnadfitionally
alphabetic, organization of the dictionary or thricture
of the input. According to the author, demandstanuser
of such a dictionary are also greater as empha$éss on
following a predetermined path through the dictigna
structure and more on navigating relationships ssiand
within entries via a choice of links. Lee (2000)nferces
the idea by stating that World Wide Web makes #silae
for students to tackle a huge amount of informatanrd as
the way information is presented is not linearraisievelop
thinking skills and choose what to explore.

Koren (1997) also points out that the electronatidnary
requires different skills or habits than those respliby the
printed dictionary. These skills resemble “compstahs”,
which usually do not take long to master. Amongntee,
for example, the habit of seeing information popafier
clicking some buttons without really having to sdar
contrary to the “dictionary skill’, which demandsts$ of
skimming and scanning as well as reading, espgdiall
the monolingual and “bilingualized” dictionaries.

The main advantage of online search for learnerself
evident — it provides instant access to storedrinédion.
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However, instant access to the sources does netsadly
mean accessing information the user has been lgdkin
instantly (Rothenberg 1997). Here, several facsbrsuld
be taken into account: the internet is still in tevelopment,
improvement stage. Too often too much of what gagse
information is simply advertising for informatioRothenberg
develops an ironic idea thgtou throw a query to the wind
lahd you may get thousands of answgE997: p596). The
enormity of the capacity of stored information igen
whelming, but, unfortunately, web pages are nairayed in
order of importance, thus it may be time consunsielgcting
the relevant answers to your query. The authoreafgghasizes
the randomness of online search (p596):

“the acts of linking and networking and randomlymping
from here to there become as exciting or rewardmgctually
finding anything of intellectual value”.

However, according to Scholfield (2002), there igend
that information is presented according to the deagy of
use. Even good reference sources, as for exanmguebi@ige
online dictionary, present information accordingthe
frequency of use, and it so happens that speeifing are
not covered.

Sharpe (1995) supports the notion that the manaciion

of electronic dictionaries is the speed with whiblh users
retrieve information. But he expresses his fear ‘thanay
not necessarily aid the memory’s retention for laage
learning purposes”Koren (1997) believes that the reason
for this probably lies in the fact that while looki up a
word in the printed dictionary, the reader hashtok about
the word for a longer time since it takes longefina the
word than when working with electronic dictionarn
addition, the printed dictionary enables the usesde the
word family, therefore exposing him or her to more
varieties and uses of the same word. Thereforeytquti
dictionaries help to learn words, whereas most hef t
electronic dictionaries help to find words (Kore907).

Students need not just navigational skills, butlitgbto
trust their knowledge, logic, judgment when chogsin
sources and determining their credibility (RotheghE997:
p597). The notion that credibility of the source=eds to
be evaluated is confirmed by Frank Austermiihl (2pG2):

“When judging the validity and usefulness of a vitebgou
should not blindly follow the recommendations ofy an
editor, it's better to do your own content evaloati.

Computers have become indispensable in the contanypo
world. Thus, as Sharpe (1995) puts it,

“the advantage of the electronic dictionary and the
familiarity of today's young people with electrodievices will
eventually relegate the printed notion of 'dictiphato a
secondary sense”.

Koren (1997) agrees that in the world of convengeiic
does seem likely that printed dictionaries will diesolete
once their electronic counterparts do their jobgeredficiently.

Analysis of findings

In order to find out students’ habits and prefeesnin
dictionary use, a survey was carried out. The sampl
comprised 88 students of ESP, who are exclusivietyyear



students of the Faculty of Informatics at Kaunas/éhsity of

Technology. The findings of the survey relate tthbaffline

and online dictionaries (type of dictionary, freqog of use,
reasons for looking up words, difficulties encouatewhen
using dictionaries, etc.). The questions were manstlltiple

choice ones, the number of choices ranging from 8,t
with the exception of 2 where students had to sugpir

own answers, thus providing qualitative data.

First, we gave students several general questibosita
dictionaries they own, reasons for buying and ititers to
purchase one in the future. The overall majority86-
respondents — own a bilingual dictionary and onfyd?
them pointed out owning an English monolingual. fas
specialized, encyclopedias, thesaurus type, theg waened
only by 10, 6 and 7 students respectively. Dictimsawere
mostly bought by relatives, and only a very smaiinber
of respondents pointed out that they were goingutpone
in the future.

Table 1. Which dictionary do you use most frequently?

dictionaries as well as on the advantages of eleictrones.
The results show that the majority of students fifierihe
portability of the printed dictionary as the onigvantage,
putting it as being able to have it at hand, whleespondents
did not point out any advantages. Still, it camiogéed that
3 students consider printed dictionaries as coimgimore
information than e-dictionaries, 5 students proslicen
opinion that the search in a printed dictionargnisre time-
consuming, but the word stays in memory longer.sThi
opinion is supported in the studies of the reseascKoren
(1997), Sharpe (1995, p50), who stated that pritiettbnaries
help to learn words, whereas most of the electrones help
to find words, and the fact that retention of waslkely to
be better with a printed dictionary. The sample mased
exclusively computer science students. Thus, theorelents
pointed out more features of the user friendlinetse-
dictionaries, the most frequently mentioned beingckj
search (88 respondents), easy to use (71), a\ggaty of
dictionaries on the Internet (53), and most of thmgimg free
of charge (45). 15 respondents pointed out thefisignce of

The question required to rank different types dinenand
offline dictionaries according to frequency of uSkere is a
correlation between owning and using dictionari€se
distribution of the respondents’ answers preseinethe
Table 1 reveals that most frequently used dictiesaboth
offline and online are bilingual ones, which wased out by
65 and 69 respondents, respectively. As for theolimguals,
there is a distinct gap in the application of thevhen
comparing both versions: printed and electroniclyOh
respondents ticked printed monolinguals as the frexgiently
used ones, while the number of respondents rardatige
monolinguals according to frequency, increasedstoHere it
should be noted that on-line monolinguals favolmgthe ESP
students, the respondents of this particular surveyen
carrying out vocabulary tasks are the following:mBadge
Advanced Learner's dictionary, Longman Dictionafy o

the possibility to download updates of e-dictioasri
No. of respondents S
Printed Electronic Table 2.How often do you consult your English dictionafies
version version No. of respondents
Bilingual: English/ mother language 65 69 Every day 11
Monolingual: English-English 7 55 Three/ four times a week 45
Specialised (e.g. of IT) 3 10 Once a week 26
Thesaurus > 6 Less often 6
- Hardly ever 0
General encyclopedia 4 8

The Table 2 shows the breakdown of responses degdal
the frequency of dictionary use. 45 respondemtsiriore than
50%, reported on consulting dictionaries 3 or 4tm week,
which is an important result. Dictionary consutiatiis a
major component in ESP, and it has been observad
industrious students spend a substantial amoutiinef and
effort consulting these sources of informationcsineading
of specialized texts requires not just consulting, frequent
cross-checking as well.

For the question on reasons for looking up wortigjents
were offered several options which were ranke@ims of
priority. The overall majority (82) of students laml up
for meaning, which may be explained by the fact &P
students read authentic texts designed for napealers.
The distribution of other options is as followsudgnts
look up dictionaries for spelling (30), grammar Y 19sage

Contemporary English, and Meriam — Webster. Easy-to(17), phrasal verbs (14), derivatives, compounds),(1

understand definitions, comprehensiveness, notetatiom the
user friendly, uncluttered interface are the chimrgstics
adding to their popularity.

This result might be explained by a quotation fr8irira
Koren’s (1997) article:

“electronic dictionary provides information aftelicking some
buttons without really having to search, contrasydictionary
skill”, which demands lots of skimming and scanrasgwell
as reading, esp. in the monolingual printed dicéinas”.

As for the 3 other reference types, specializedy@opedias
and thesaurus, they were used least frequentlgdpondents.
Comparing the 2 versions of these types, electidintonary
was consulted slightly more frequently. Respondergre
asked to give their opinions on the advantagesriotgu
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pronunciation (8), idioms (6), other: synonyms,iiébns
(4), and just 2 respondents looked up for collareti The
results of the responses to the questionnaireefiected in
Scholfield’s (2002) research, where it is noted #pelling
and meaning is information most commonly looked up,
with much valuable information in entries such ssmgmar
and collocations, being underexploited.

The questionnaire explored (Table 3) the probletudests
experienced when looking up words, the first mestibbeing
“definition was not clear” (51 respondents). Theatdown of
responses revealed an inconsistency in studergpomses:
while a list of choices was provided, more tharf bélthe

respondents noted encountering difficulties, howewsy one
of them pointed out the necessity of cross-reféngnc



Table 3.What kind of problems do you often encounter when
looking up words in an English-English dictionary?

No. of respondents
Word is not there 16
Information | need is not given 25
Definition is not clear 51
Entry is too long 21
Examples are not helpful 15
Word-combination is not given 27
Cross-references are necessary 1
Other: sometimes it is very difficult to
understand what meaning to choose 2
(not clear from the text)

The difficulties faced (Table 4) were attributeditelear layout
of the dictionary by 27 respondents, while 24 ad 1
respectively, considered these problems beingecekat other
reasons, such as their lack of familiarity with thetionary and
their lack of dictionary skills. However, there was overall
majority in favour of any of the choices. An opemled option
was provided, which was filled by several respotgjemne of
whom noted that there was too little information tive
dictionary, and another encountered difficultiese do the
differences between British and American English.

Table 4.Reasons for difficulties

No. of
respondents
Lack of familiarity with the dictionary 24
Lack of dictionary skills 19
Unclear layout of the dictionary 27
Too little information given in a dictionary, 2
difference between British and American English

The following question was asketivhen you find a word
you want, how often do you look for connection$ wiher
words?” to the response of which several options wereeaffe
“Sometimes” was chosen by the majority of the radpats,
(79%), “Always” — by 12% of the respondents, “Néverby
9% of the respondents. These results confirm ttiemthat
collocations are still underexploited by students.

The following description reflects results to theestions
related to instruction on dictionary use. As hasaaly been
mentioned, according to researchers, without prskiés, the
dictionary can be as much of a hindrance as hdfjzieft
dictionary use implies obtaining expected resultstiee one
hand and accomplishing this in the shortest pedbdime
possible (Roberts 1997). Students fail to explait immense
amount of information provided in reference workcduse
they lack dictionary skills (Winkler 2001). In thise, the
intention was to find out the background of ourdshis as
dictionary users, their familiarity with referendeols/
dictionaries and the type of instruction they heckived prior
to university studies. The results are as follo8%&% of the
respondents had training in printed dictionary,levbnly 41%
— had some training in electronic dictionary usg%3of the
respondents stated they would benefit from training
dictionary use, while 26% did not share the opinidhe
majority (44%) did not know whether they would bigrer not
from training of the kind. These results indicatee t
respondents’ lack of awareness of the advantagpsoper
dictionary consultation skills, on the one handd aheir
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possible overconfidence in their dictionary skitig, the other.
The latter can be explained by students’ reliamcelectronic
dictionaries. The results of the responses to thestipn
discussed above have a correlation with the lasstiun
relating to their opinion about whether they coasstdemselves
efficient dictionary users. Despite the fact thaty dhalf of the
respondents (52%) have had training in using pdinte
dictionaries, and even fewer of them (42%) have $@ue
instruction in electronic dictionary use, the ollemzajority of
the respondents believe themselves to be efficlietibnary
users. The choice “l don’t know” shows a similalitsg 16%
and 22%, respectively.

Conclusions

The aim of the paper was to analyze the repositdry
dictionaries constantly employed by students of BS&to

survey their preferences in the changing langueagsbulary

learning environment, comprising both traditionalda
electronic tools of information search. An overviefditerature

on dictionary types and use reveals the signifieaat the

dictionary as a source of information, suggestiogne

benefits and drawbacks of different types of ditdides

(bilingual, monolingual, bilingualized, both pricteand

electronic) and presenting some insights providgedhe

studies of researchers investigating dictionary asme of

the most important of which are:

1) The use of monolingual target language dictionasges
emphasized, since they contribute to the userilea

to comprehend and think in the target language.

2) Due to easy and quick search, accessibility ofdarg
amounts of data, and interactivity, computer-based

dictionaries are gaining immense popularity amcseys.

Taking into account the results of the survey earrout
among students, several major suggestions canekered.
First, to the majority of respondents, electronictidnaries
have more advantages over the printed ones. Second,
despite the students’ proficiency level, the mostfiently
consulted dictionaries are bilingual ones (botmted and
electronic). Third, the majority of respondents sider
themselves efficient dictionary users, althougtydrdlf of
them (52%) have had training in using printed dit#ries,
and even fewer (42%) of them have had some ingbruct
on electronic dictionary use.

With regard to the development and improvement of
electronic sources and their growing popularity ago
users, further research could be carried out td fiot
students’ skills and ability to assess the contehtsnline
reference materials for validity, credibility, andefulness
after they have had instruction on electronic ditéiry use,
focusing on particular on-line dictionaries, e.geldm-
Webster, Cambridge Advanced Learner's dictionand a
Longman Dictionary of Contemporary English, and paring
them in terms of their usefulness and frequenayset
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Regina Petryla#t, Diana VaSkeliefy Tatjana \ézyte
Besikekiantys Zodyny naudojimo jgadZiai
Santrauka

Sio straipsnio tikslas — aptarti Zodypotenciad ir studenq prioritetus renkantis tradiois ir elektronirs informacijos paieskos priemones. Terminijos ir
sucktingos specializuotos informacijos paieSka — néasska akademiés ir profesiigs uzsienio kalbos studidalis siekiant suprasti specializuotus teks-
tus ir atlikti uzduotis. Informacini Zinyny resursai yra milziniski.yskatius auga kuriant elektroninius Zodynus. Kalbai atieltsinaujinant ir prisitai-
kant prie nauj idéjy ir mokslo atradim, elektroniniai Zodynai vis papildomi nauja inforaija. Straipsnyje apibendrinama litereg apiejvairiy Zodyny
tipus ir ju panaudojim. Zodyn tyréjy studijose pateikiami duomenys atskleidgiairiy Zodyn; (dvikalbiy, vienkalbiy, dvikalbiy-vienkalbiy; tiek elek-
troniniy, tiek spausdinf) privalumus ir tikumus. Tygjai akcentuoja, kad yra mazai dvikajliodyny, taip nmegstany besimokatiuju, kurie jvairove ir
tinkamumu prilygt, vienkalbiams Zodynams. Straipsnyje remiamasi auttarbo su studentais patirtimi ir anketos rezultatalize, kuri atspindi stu-
denty aktyvaus darbo svagpigudzius naudotis informacijos Saltiniais ir gti problemas, su kuriomis jie susiduria.
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