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This study seeks to investigate EFL students’ perception of the benefits of translationas a skill for their lan-
guage learning instead of as a mere tool in the learning process, and the relevance of a translation course
in their study program. Ninety-five Indonesian university students of an English Department taking an EFL
teacher training program participated in this study by filling in a questionnaire using a four point Likert
scale with items consisting of complementary open and closed ended questions. The responses show
an overwhelming favorable response towards the merits of translation as a skill for their L2 language
learning regardless of their L2 (English) proficiency, which was represented by their GPA. Most participants
also believed that a translation course is very relevant to their study although translation is not an intended
career path for the program’s graduates. This study further challenges the belief that translation is harmful
for learners’ language acqusition and therefore should be avoided in language learning/ teaching.

KEYWORDS: translation skill, language learning, students’ perceptions.

With the “failure” of the Grammar Translation Method (GTM) in the 19th century, translation
has been treated with so much hostility in language teaching that it has even been banned
from language classrooms (Carreres, 2006). It is argued that translation prevents the de-
velopment of learners’ automaticity in L2 use, encourages reliance on L1 in L2 production,
over-emphasizes accuracy over communication, is a source of language interference, or is
simply irrelevant. Recently, however, there has been emerging interest to re-examine the
negative claims about translation in language learning/ teaching, an area which Cook (2010)
has given the acronym TILT (Translation in Language Teaching/ Learning). In spite of this,
almost no study has specifically examined the benefits of translation as a “skill” in this con-
text. Most studies have instead focused more on translation as a tool in language learning,
which may not be based on proper translation strategies. Unlike such research, the present
study seeks to explore students’ views of “translation as a skill” in language teaching/ learn-
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ing. Such an investigation is paramount in order to give a fair re-evaluation of TILT. This is
because “true” translation, even when used as a teaching method or learning tool, cannot
be divorced from its nature as a skill of interlingual communication. It is a complex skill
which entails different pragmatic considerations of a text and therefore cannot be reduced
to a mere change of linguistic forms to transfer meaning, or it will only risk various kinds of
faulty rendering. As a preliminary study, this research aims to investigate students’ general
perceptions of the benefits being skilled in translating for their language learning. Focus has
been given to the impacts of translation on L2 writing and speaking proficiency, because the
concern tends to be on how translation may be harmful to the acquisition of productive skills
in the form of L1 interference. In addition to this, the study also aims to answer two subsidi-
ary questions related to how translation should be applied/ taught in the students’ language
program and if the students’ GPA (grade point average), which reflects their L2 proficiency,
influences their beliefs about translation.

Research on students’ perception reveals positive beliefs about translation (Carreres, 2006;
Fernandez-Guerra, 2014; Liao, 2006). Liao (2006), who examined 351 Taiwanese university stu-
dents, for instance, reported that participants believed that translation assisted them to acquire
L2 (English) in different areas of learning, such as reading, writing, speaking and vocabulary.
Further, Carreres’ survey (2006) shows Modern Languages students at Cambridge University
strongly believed that translation into L2 is a useful device in language learning (4.6 mean out
of 5 perfect score). Over 90 % of the students also saw that translation into L2 assisted them to
learn vocabulary (100 %), grammar (96 %), writing (96 %) and L2 register (70 %).

In line with students’ positive perception, Schaffner (1998, in Dagiliene, 2012), points out that
translation may (1) enhance learners’ verbal skills, (2) increase L2 vocabulary, (3) improve
language style, (4) develop language awareness or understanding of how languages work,
(5) help to consolidate their L2 grammar in active use, and (6) check and improve their L2
comprehension. Translation has often also been identified as a means of scaffolding for new
L2 learners in their production of L2. According to Renandya' (personal communication, 21
February, 2015), translation is “a natural process” — it is “a useful learning tool” for beginners
because “L1 is often the only resource that they can fall back on to".

However, Renandya also points out that “translation can be problematic if students do this
poorly” due to poor L2 proficiency, resulting in grammatically and pragmatically ill forms
(ibid). In my view, however, this is a good reason why teaching students how to translate may
be helpful. As Dagiliené (2012, p.125) points out, by translating properly students “[need to fo-
cus] on identifying differences in structure and vocabulary” and therefore “they have to evolve
strategies to deal with them and to negotiate the potential of both languages”. In other words,
translation skill will help learners to grow in their understanding of how L2 differs from the
L1 and this will in turn assist them not to translate literally from L1.

Studies have been conducted on the use of translation in writing (Cohen et al, 2000;
Uzawa, 1996; Kobayashi & Rinnert, 1992; Hu, 2003; Lifang, 2008). These studies demonstrate that

1 Willy Renadya, who has extensive teaching in Asia, is a senior lecturer at the Nanyang Technological University,
National Institute of Education, Singapore, and specializes in TESOL (Teaching English to Speakers of Other Languages).
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translation benefits EFL learners with lower proficiency to develop more complex ideas and better
structures. In spite of this, Kobayashi and Rinnert (1992, p.197) found that the use of translation in
their research led to more “lexical choice errors” and “more awkward forms” compared to direct
composition in L2. However, the respondents of such studies did not seem to have received proper
translation training, hence had not been equipped with skills to render L1 concepts into L2. Be-
cause of this, it is unfair that such weakness has been attributed to “translation”.

Research also shows that the use of mental translation in writing is common among learn-
ers when they are composing in L2 e.g. Cohen et al., 2000; Hu, 2003). This is in line with
Leonardi's (2010, pp.62-3) belief that the use of translation (or L1) in L2 teaching is “a natural
phenomenon” since L1 and L2 are “constantly and automatically interwoven in the learner’s
mind at all levels” (e.g. phonology, syntax, lexis and pragmatics). According to Cumming
(1989, as cited in Cohen et al., 2000), more advanced learners were also found to use L1
strategies even when they were supposed to write directly inL2. On this account, Cumming
(ibid) concludesthat learners’ proficiency in L2 did not seem to determine their choice of
writing strategies.

Hu (2003), on the other hand, suggests that the language by which the knowledge is acquired
affects the choice of thinking language in L2 writing. In this way, one would be more likely to
think in L1 when dealing with topics studied or acquired in the language. Translation, howev-
er, is not without any downside. Lifang's (2008) study, for instance, suggests that the use of
translating strategy is not ideal when learners compose their L2 under time pressure (ibid).
Such a limitation needs to be judiciously considered in order to develop a sound methodology
in implementing translation in language learning.

Unlike in writing, studies on the benefits of translation for L2 speaking are very limited. The idea
of “using” translation to enhance the oral skill seems to be more controversial compared to that
for other productive skills. In spite of this, learners report to have benefited from translation
(Fernandes-Guerra, 2014; Liao, 2006). One cutting-edge study is Van Dyk's (2009) research
using sight translation, which is normally used to train professional conference interpreters,
to help learners speak more “naturally”. Seeing that language learners tend to mentally trans-
late but are much more prone to literal translation than professional translators, she believes
that they need training using a “professional translation approach” rather than “pedagogical”
translation (ibid., p.203). With this reason she advocates the sight translation technique to train
students to translate more idiomatically by relying more on the context rather than the source
text's form. She found students who were proficient with this method could increasingly speak
with less interference from L1 by employing compensatory techniques to overcome their lin-
guistic limitations. This research suggests than translation can help curb unnatural L2 produc-
tion rather than encouraging it when applied properly in language learning.

This study seeks to answer the following research questions:

1. What are the students’ perceptions towards translation as a skill into L2 in language
learning/ teaching?

2. What are the students’ perceptions of whether or not the Indonesian into English Trans-
lation course should be retained in the language program?

3. Does GPA (Grade Point Average) affect their perceptions of translation in language learn-
ing/ teaching?



kalby studijos / studies about languages no. 29 / 2016

The participants of this study were intermediate to advanced EFL students of the English
Language Education Program, Faculty of Language and Literature, Satya Wacana Christian
Uuniversity, Central Java. This program adopts an English-only policy for its courses, except
in Translation classes and, only recently, Grammar courses.

A total of 95 students participated out of the targeted population of around 130 students who
had taken the Indonesian into English Translation course. This 2 credit course, offered in the
third year of the program, is aimed at enabling students to translate more idiomatically from
Indonesian into English across different types of texts.

The syllabus is organized according to genres, for instance, translation of news, advertise-

ments, and academic texts. Each lesson (approx. 110 minutes) consists of the following ac-

tivities:

1. Reading a short Indonesian text (250-350 words) and its English translation and vocabu-
lary exercise to help students understand the translation (15-20minutes).

2. Comparing and contrasting the translation with its Indonesian source text, and analyzing
the rendering strategies in terms of their formal and pragmatic aspects, including the
consideration of the purpose of communication and the audience (approx. 25 minutes).

3. Language focus to discuss specific linguistic characteristics of the genre (in Indonesian
and English) and/ or a common grammatical construction in the English genre (15-20
minutes).

4. Short translation exercise (group work) and discussion of the resulting translation (ap-
prox. 45 minutes).

It should be noted that prior to taking this translation into L2 course, students were required
to take the English into Indonesian course (translation into L1), in which they were given
some theoretical introduction to translation for the first three weeks. This theoretical section
covered areas such as the concept of translation as an interlingual type of communication,
discrepancies among languages, and various strategies of rendering to negotiate the differ-
ences. No L2 speaking activity was involved in the course.

In order to collect data, the study administered a questionnaire with eight main statements
in Likert Scale and five complementary questions in the form of multiple response sets and
open-ended questions (see Appendix). A four point Likert Scale was employed for the main
questions to avoid non-committal responses. The first five questions were used to answer
the first research question and probe into students’ perceptions on the advantages of trans-
lation as a skill in students’ language learning, especially in relation to their L2 production
(speaking and writing skills). On the other hand, statements 6 to 8 were designed to answer
the first subsidiary research question, and hence to elicit the respondents’ views on how
translation skill should be taught/ applied in their language program.

This data collection was conducted in classes around three weeks after the translation course
was finished and the students had received their grades. This was done so that participants
could freely express their opinions. All of the students were given around twenty minutes to
fillin the form without specific briefing, as the introduction of the questionnaire was designed
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Learning to translate
into English helps me to
become more aware of
the differences between

Indonesian and English
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in such a way as to enable independent completion. They were requested to write their name
and contact details only if they were willing to participate in case there was any interview.
After the data was collected and entered into STATA, it was calculated into percentages and
tested using ANOVA and Linear regression. This statistical test was conducted to find out if
the students’ GPA affected their perceptions of translation in language learning/ teaching.
The GPA would be used as an approximate indicator of students’ English proficiency because
most of the participants did not have a TOEFL or IELTS score. Although GPA is not a specific
measure of English competence, it is an arguably reliable indicator of language aptitude in
this context because English language skill courses made up most of the courses taken by
the third year (old curriculum) and over 95 % of the program'’s courses were conducted in
English. In addition to this, the grades in the program’s GPA were also obtained from contin-
uous evaluation, which improves its reliability as a benchmark of language competence (as
opposed to standard proficiency tests, which are only based on a one-time exam).

Students’ Perceptions of the Advantages of Translation Skill
Towards Their Learning of English as An L2

Linguistic Awareness

As seen in Figure 1, all but one respondent felt that learning to translate into L2 was helpful
to them in developing an awareness of differences between L1 and L2 (Statement 1). As
many as 62.1 % of the respondents ticked “agree” while 36.8 % selected “strongly agree”,
which shows a strong confirmation of the positive view of respondents. This finding is not
surprising since translation training requires students to compare and contrast L1 and L2
continuously as they learn to reformulate meaning from one language form to the other.
This aspect is vital because in order to translate well, one needs contrastive knowledge which
may be defined as “conscious[ness] of the degree to which languages coincide and differ”
(Faber, 1998, p.10).

Further, when asked what areas of differences they had become more aware of from learn-
ing to translate into L2, most respondents gave more than one answer, typically grammar
and diction idiomatic expressions (see Table 1). Discourse awareness was also identified
with a significant frequency (26.3 %) out of the total occurrences of the selected choices or by
over half of the respondents (57 students). This finding supports Carreres’ (2006) report that
translation was seen to assist acquisition of grammar, vocabulary and knowledge of regis-
ter. These areas of language cor-
respond to those covered when
analyzing translated texts in the
62.1 Indonesian to English course. It
is important to note, however,
that the respondents may have
36.8 gained the grammatical advan-
tage not only from the language
focus session, but also from the
feedback given to them on their
0 1.1 translated work. Unlike in L2
writing courses, such feedback
may be more effective to correct
L1 interference because students

Strongly Disagree Agree Strongly
disagree agree
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can directly contrast L2 forms
with those in L1 that they have
translated in specific contexts
from the source text. Frequent
encounters  with  particular
grammatical items (e.g. use
of English articles ‘a’, ‘an’, and
‘the’) in the translation exer-
cises also seems to have en-
couraged learning of grammar.

Benefit in Writing

Grammar 75 34.6
Diction/ idiomatic expressions 81 37.3
Discourse/ text 57 263
Other 4 1.8
Total 217 100

a. Dichotomy group tabulated at value 1. N= number of students/ responses

This study also demonstrated the students’ positive beliefs towards the role of translation
skills in L2 writing (Statement 2 & 3). As seen in Figure 2a, almost all of the students (96.8 %)
either agreed or strongly agreed that learning to translate into English is important because
they tend to translate ideas mentally when writing in the language. This finding implies that
mental translation is an important resource for the students irrespective of their English pro-
ficiency as represented by their GPA (Grade Point Average). It is important, however, to note
that the context of this research is in a foreign language setting (EFL), in which L2 exposure is

limited and day to day commu-
nication is normally done in L2
outside classes. In such a con-
text, more knowledge about the
world would be acquired in L1.

It is therefore no surprise that
students showed an over-
whelming support towards
the statement that translation
skills into English help them
to write more naturally (see
Figure 2b). All of the respon-
dents responded positively
to this item with almost one
third of them (28.4 %) express-
ing strong agreement. While
this perceptual data cannot be
treated as “direct evidence” for
the merit of translation skills
in language learning, this find-
ing reveals very strong support
from language learners, which
we cannot ignore, of the advan-
tage of the interlingual skills in
L2 writing.

Benefit in Speaking

While the use of translation as
a method to teach L2 speaking

84.2
12.6
’ ~ B
| |
Strongly Disagree Agree Strongly
disagree agree
71.6
28.4
0 0
Strongly Disagree Agree Strongly
disagree agree

Table 1

Areas of language
awareness

Figure 2a

| think learning how to
translate into English
is important because

| tend to translate
mentally when writing
in the language

Figure 2b

The skills to translate
into English help me to
write more naturally in
the language
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Figure 3a

Learning to translate
into L2 is important for
me due to the tendency
of mental translation in

L2 speaking

Figure 3b

Translation skills into L2
help me to speak more
naturally in the language
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has been much avoided since it
75.8 is thought to inhibit automatici-
ty in language production, there
was a strikingly positive re-
sponse towards the suggested
importance of translation as a
skill in speaking (Statement 4 &
5). Figure 3a shows that 87.4 %

11.6 11.6 of the respondents agreed or

0 - - 1 strongly agreed that the skills
Strongly Disagree ~ Agree  Strongly — Missing helped them in expressing
disagree agree themselves orally in L2 because

they tend to use mental transla-
tion for these types of activities.
It is interesting that students
with higher GPAs also reported
the tendency of mental transla-
tion in speaking and perceived a
need to study translation to as-
sist them in the area. This might
have been due to students’ EFL
126 setting in which the use of En-
- - glish is very limited and Indone-
sian tended to be the dominant
Strongly  Missing means for cognitive processing.
agree As a result, although they might
have gained some level of flu-
ency in common oral routines
and expressions, they might still have had to rely on their L1 to express more complex ideas
and knowledge they had acquired in L1.

20

O .

Strongly Disagree
disagree

Agree

It is also very revealing that the data strongly supports the statement that translation skills
help them to speak more naturally. As shown by Figure 3b, as many as 77.9 % of the re-
spondents expressed their agreement or strong agreement towards this possible role of
translation. This finding echoes that of the same question related to L2 writing, although
the confirmation is not as strong, as there is still a small but significant number of students
(21.1 %) who responded negatively. In spite of this, the positive views of the far larger num-
ber of respondents indicate that translation skills may indeed have more positive influence
in learner’s oral language production than what is commonly assumed. This finding corrob-
orates Van Dyk's study (2009) on the efficacy of professional translation training to improve
learners’ L2 speaking performance.

Students’ Perception of the Use of L1 Dafting in L2 Writing

As shown in Figure 4, the respondents were divided in their answers to the question about
whether drafting in L1 before translating it into English should be allowed in English (L2)
writing classes (Statement 6). There is a slight but not significant tendency to be against the
statement with one answer missing. As many as 47.4 % either agreed or strongly agreed
with the statement, while 51.6 % disagreed to it. This shows that while most students be-
lieved that translation is helpful for their language learning, they did not necessarily approve
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of its application as a “direct” or
“explicit strategy” in writing.
Table 2 shows reasons why the
45 students (47.4 %) support-
ed L1 drafting in writing class-
es. They normally ticked two
of the suggested choices. The
most popular reason was that
it enabled them to keep going
in writing in L2 (33 students).
The next most popular reasons
were that it assisted them to
think more clearly (28 students)
and that it helped them to write
more complex ideas (27 stu-
dents). Despite this, only 19
students ticked the option “The
strategy should be allowed be-
cause | tend to mentally trans-
late”. On the other hand, this low
percentage does not necessari-
ly contradict the earlier finding
that most students agreed or
strongly agreed that translation
skill is important because they
tend to mentally translate (see
Figure 2a). While it may have
been the case that they often
did mental translation, when
responding to the question they
may have been more interested
in the perceived practical effects
of using translation in their L2
writing.

Similarly, as shown by Table 3,
the 49 students who had a neg-
ative view towards L1 drafting
tended to select two reasons for
opposing the strategy. As many
as 41 students believed the use
of L1 drafting takes time, which
suggests a concern about ef-
ficiency. Not far from this, 33
participants ticked “Students
should be encouraged to think
and write directly in L2". There
was apparently a perceived ten-

29 / 2016
0 3.2 11
|
Strongly Disagree Agree Strongly  Missing
disagree agree

The strategy sometimes helps me to 3 10
keep going in writing in L2
The strat hel to think

e strategy may help me to thin 28 255
more clearly
The strat hel t it

e strategy méy elp me to write 27 245
more complex ideas
The strategy should be allowed be- 19 173
cause | tend to mentally translate '
Other answers 3 2.7
Total 110 100

Dichotomy group tabulated at value 1. N= number of students/ responses

Students should be encouraged to 3 263
think and write directly in L2 ’
The strategy takes time 41 451
The use of L1 is a hindrance in learning

14 15.4
L2
Other answer 3 33
Total 91 100

Dichotomy group tabulated at value 1.N= number of students/ responses

Figure 4

I think writing in
Indonesian first then
translating it into English
should be allowed to
some extent in our
writing classes

Table 2

Reasons for supporting
L1 drafting

Table 3

Reasons against L1
drafting
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sion between the need to develop fluency by directly processing meaning in L2 and the use
of L1 in translation, which also reflects a common reservation towards translation language
learning. In the first place, there is no common approach which integrates proper translation
in language learning, and therefore there is no strong evidence of how such practice may
benefit learners. A few students (14) even revealed stronger ambivalence by ticking the more
negative response that the use of L1 is a hindrance in learning L2.This may have been due to
the fact that the participants, who were prospective EFL teachers, have been mainly exposed
to theories which favor L2 monolingual approaches, which often suppress the use of L1.

Students’ Perceptions of Whether or Not the L1-L2 Translation
Course Should Be Retained

Students also gave positive responses to the question if the Indonesian (L1) into English (L2)
translation course should be retained in the program (Statement 8). This item is very significant
because the language program was considering the possibility of dropping the subject and in-
corporating it in some other courses. Against this idea, almost all respondents believed that the
translation course should be retained in the program, hence including students who were critical
of translation as an explicit strategy in writing courses (S6). When asked for their reason(s), the
students said that the training should be retained because (1) translation may improve their L2
proficiency in general, (2) it may improve their writing in L2, or because (3) it is an important skill.
This finding is consistent with their answers on the perceived benefits of translation as a skill,
especially Statement 1 to 3, which elicited positive responses from almost all of the participants.
This means there is a strong perceived advantage of translation as a skill among the participants,
although they had different views regarding the manner of its application as a strategy in writing.

The Role of GPA in Students’ Perceptions of Translation in
Language Learning/Teaching

This factor analysis will only examine the first five items of the questionnaire (51-5), which
are concerned about students’ perception of the advantages of translation skill towards their
learning of English as an L2. Statements 6-7 are excluded because they make the Cronbach’s
Alpha low.2 The coefficient, which indicates the internal consistency of the questionnaire, is
an important measure for a valid quantitative examination, although it does not determine
the validity of the questionnaire items in a qualitative analysis. With the exclusion, the value
of Cronbach’s Alpha increased to 0.718, which is higher than the minimum acceptable value
of 0.7 to validly measure the independent variable (perception). However, two subsequent
tests, first, using ANOVA and, second, using Linear Regression, did not detect GPA to be a
factor that significantly affected the participants’ responses towards items 1-5. The signifi-
cance value of the GPA variable was 0.332 by ANOVA, and 0.721 by Linear Regression.

There was a possibility that students’ GPA was affected by other factors (gender, university
year and the parallel class the students attended for the translation course). However, in-
cluding these controlling variables into the multiple linear regressions also did not change
the result (see Table 6). GPA (measured by the actual values of the variable of GPA and GPA
group) still did not have a discernible effect on students’ perception. The significance values
of GPA are 0.851 and 0.976 (well above the threshold value of 0.05), implying that GPA is not
significantly associated with perception. Similarly, we also found that the significance values
of GPA group are above the threshold value of 0.05.

2 This problem is very likely because the set of items (no. 6-7) were used to examine a very different dimension of the
issue (to answer the second research question). In addition, no. 7 also used a Yes/ No scale.
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Between groups 54764565 4 136911413 117 0.3320
Within groups 9.75008297 83 117470879
Total 10.2977286 87 118364697

Number of Obs=88
F(1,86)=0.13

Prob > F=0.7209
R-squared= 0.0015

Model 01535746 1 01535746
Residual 10.2823712 86 | .119562455
10.2977286 87 | .118364697

Adj R-squared=-0.0101
Root MSE=.34578

GPA

0356284

0994109

0.360.721-.161994.2332508

_cons

3.019214

3226449

9.360.0002.3778173.66061

0.046 0.057 0.061 0.070
Sex
[0.578] [0.498] [0.502] [0.445]
-0.070 -0.040 -0.082 -0.064
Batch
[0.574] [0.737] [0.468] [0.553]
-0.038 -0.036 -0.048 -0.048
Group
[0.115] [0.126] [0.045]* [0.043]**
-0.023 0.004
GPA
[0.851] [0.976]
-0.184 -0.182
In_availability
[0.0631* [0.064]
-0.012 -0.014
GPA_group
[0.771] [0.712]
3.621 3.530 3.235 3.258
_cons
[0.0007*** [0.0001*** [0.0007*** [0.0007***
R? 0.1 0.11 0.06 0.06
N 88 88 88 88

Note: the first and third columns use actual GPA value as the main independent variable. The second and fourth
columns use GPA group as the main independent variable. Column 1 and 2 add (n_availability as the independent
variable. The numbers in brackets are significance values with * p<0.1, ** p<0.05, and *** p<0.01 respectively.

Table 4

Results of ANOVA test—
one-way perception GPA
group

Table 5

Results of linear
regression test (STATA)

Table 6

Results of multiple
regression analysis



Conclusions

References

kalby studijos / studies about languages no. 29 / 2016

With respect to the participants’ responses to S1-S5, this finding means that the participants,
regardless of their level of English competence, believed that English is helpful for their
language learning. This contradicts the common assumption that translation only benefits
students with low L2 competence. As mentioned earlier, although more competent EFL stu-
dents do not seem to rely on translation to express themselves when dealing with more
familiar language routines and topics, they may have to resort to translation to express more
complex ideas or when dealing with knowledge they have acquired in L1.

This study reveals a very positive perception of the respondents towards translation as a
skill in language learning. The students, regardless of their GPA, believed that it enhances
their language learning in different areas of language and productive skills. Contrary to what
is commonly assumed, most of the students believed that translation skill may also assist
them in speaking in L2. Despite some mixed feelings towards the use of translation strate-
gy in their language learning/ teaching, there was an overwhelming support for the L1-L2
translation course to be kept in their language program. This is a prominent finding because
it suggests the students’ strong desire to be able to better learn translation even though it is
not an intended career path for the program’s graduates. Presumably, this is because they
believe that translation may support their language learning. More research is necessary to
confirm this conclusion and to find out if a proper independent translation training, given in
the right dose, may indeed enhance students’ foreign language learning regardless of their
L2 proficiency. Apart from this, this study overall demonstrates a very significant perceived
importance of translation as a skill in language learning. This further challenges the idea that
translation is “dangerous” for L2 acquisition.
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Elizabet Titik Murtisari. Vertimo jgidZiai mokant ir mokantis svetimos kalbos: EFL studento

poZidris Santrauka

Sis tyrimas skirtas istirti EFL studenty suvokima to, kad vertimas yra naudingas jgdis mokantis kal-
bos, o ne tik jrankis kalbos mokymosi procese, taip pat jvertinti vertimo kurso aktualuma jy studijy
programoje. Tyrime dalyvavo 95 Indonezijos universiteto Angly kalbos fakulteto EFL studentai. Jie
turéjo uzpildyti klausimyna naudodami 4 baly Likerto skale ir atsakyti | atvirus ir uzdarus klausimus.
Atsakymai parodé palanky vertimo kaip jgidZio naudingumo vertinima mokantis L2 kalbos nepaisant
ju L2 (angly) mokeéjimo, kas buvo atvaizduota jy GPA. Dauguma dalyviy mano, kad vertimo kursas
labai aktualus jy studijoms, nors jis néra tikslingas jy blsimai karjerai. Sis tyrimas toliau kelia i830kj
jsitikinimui, kad vertimas yra zalingas kalbos iSmokimui, todél mokantis ir (ar) mokant kalbos jo
reikty vengti.
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